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Lesson Plan 1: Reading to Understand “Barn Burning”

Background Assessment


My students are 11th graders of moderate to high abilities and levels.  Most of these students are good readers, and the majority has hopes of going to college after high school.  My students have shown improvement in reading and writing skills since the beginning of the term and I want to both prepare them and challenge them.  They have successfully completed projects surrounding the other genres we have studied.  Now that it is time to study the short story, I know my students will be better engaged with more challenging material.  William Faulkner and his short story, “Barn Burning,” are both challenging yet feasible subject matter for my students.  Because their abilities still vary and this is challenging text, I plan to use a variety of strategies and scaffolding techniques to aid my students in making the most meaning of the content.  This first lesson involves the initial reading of the short story.

Goals
I want my students to be engaged in the story in order to understand it and specific aspects of it.  I want them to depend on one another for learning information and making meaning.  I want them to understand the basics of the story so that in the next lesson, we can move on to higher level activities.

Objectives  Colorado Model Content Standards for Reading and Writing

Standard 1: Students read and understand a variety of materials.

Grades 9-12, Benchmark 1: What students know and are able to do includes using a full range of strategies to comprehend….short stories.

Standard 2: Students write and speak for a variety of purposes and audiences.

Benchmark 1: Students will write and speak for a variety of purposes such as…presenting analytical response to literature,…explaining concepts and procedures, and persuading.

Benchmark 2: Students will write and speak for audiences such as peers, teachers, and community.

Materials

I will need:

--copies of “Barn Burning” for each student,

--copies of my anticipation guide for each student, and

--a chalkboard and chalk or an overhead projector and wet erase markers.

Strategies  Instructional Framework, Anticipation Guide, Free Write

Student Grouping Individual and Jigsaw


Procedures

Pre Reading

Anticipation Guide


I will first explain to my students that we will be reading the short story by William Faulkner, “Barn Burning.”  I will say something similar to, “This story was written during the Great Depression when times were hard financially and race relations and social class relations were tense at best.  It takes place in the rural South.  The main character is a young boy who is struggling with his father’s actions and his own sense of right and wrong.  I am passing out an anticipation guide like the ones we have done before in this class.  I want you to think about these questions carefully before answering.  Please fill it out now, and wait quietly when you are finished.”


When the students are finished, we will have a class discussion about the questions so that may express and hear a variety of perspectives.  This will activate and agitate my students’ thought, priming them for a meaningful reading of the story.  My job during this discussion will be to keep it moving and appropriate.

During Reading

Reading the Text


When the class has discussed all of the questions on the guide, I will assign students to begin reading the story.  I will say, “Please keep your anticipation guides in you folder; they will be part of a portfolio.  Now, I want you to read the story paying attention to how Faulkner and the characters address these concepts.  You will not have time finish reading it in class, so read the remainder as homework tonight.  Parts of this story are challenging, so please have your response journals out to write down any questions or difficult words that come up.  Also, note anything else of interest to you.  Tomorrow, you will get into groups to specialize in a certain aspect of the story.

Post Reading

Free Write


The next day, I will have students write about any questions or problems that they had with the story.  It can be on something technical, like a word or sentence, or something ethical, like the actions of a character.  Students will have 5-10 minutes for this activity.  I will then have students get into groups of three to read their free writes and discuss the questions or problems.  At this time, I will listen in to make sure the students are on track.

After about 10 minutes, I will give students the chance to address the class and me about any unresolved issues or interesting findings.

Jigsaw


The final part of this lesson plan will be for students to get into groups of five.  Each person in the group will get a number of one through five.  The one’s will be assigned to plot and theme; the two’s will be assigned to setting; the three’s will be assigned to boy’s characterization; the fours will be assigned to characterization for numbers will get together to study their assignments.  Each person should take his/her own notes in order to bring that information back to teach to their original group.  This exercise will last the remainder of the class period and about  half of the following class period.  This class period students will work in their number groups learning about their original group members that they have learned.  As students teach one another, group members should take notes on what is being said, as well as ask questions and discuss.  Every written product, including notes, will be kept by the students for the final portfolio.  I will make sure that these groups are heterogeneous, taking care to separate my talented students from each other as well as my foreign exchange students.

Anticipation Guide

For William Faulkner’s “Barn Burning”

Read each statement and place a checkmark under I AGREE if you agree with the statement or under I DISAGREE if you disagree with the statement.  There is no middle ground; you must choose one or the other.  Be ready to explain your choices.

I AGREE

I DISAGREE

1) It is okay to lie in order to protect 

_______

_______

family member.







2) The child of a criminal is destined 


_______

_______

to also become a criminal.







3) A family’s position in a community

_______

_______

depends on its wealth.







4) Morality is more important than

_______

_______

family loyalty.







5) The poor do not deserve as much

_______

_______

respect as the wealthy.







6) Wealth is earned through work ethic,

_______

_______

virtue, and character.







7) If you damage another person’s







possession, you should pay to fix or

_______

_______

replace it.

Lesson Plan 2: Discussion Web for “Barn Burning”

Assessment

In lesson 1, my students were engaged and motivated by the anticipation guide, read the story, discussed and y confusing points, and jigsawed to teach learn and teach each other about different aspects of the story.  Now that they have a basic understanding of the story, they will both enjoy and benefit from contemplating one of the moral dilemmas of the story.  This will help them relate to the characters in the story, the author, and the time which it was written.

Objectives

I want to prepare them for future English courses by exposing them to fine literature and authors and by helping them see literature as a tool in understanding the human experience.

Colorado Model Content Standards for Reading and Writing

Standard 6: Students read and recognize literature as a record of human experience.

Benchmark 2: Students will read literature to investigate common issues and interests.

Grades 9-12, Benchmark 1: What students know and are able to do includes reading, responding to, and discussing novels, poetry, short stories, non-fiction, content area and technical material, plays, essays, and speeches.

Standard 4: Students apply thinking skills to their reading, writing, speaking, listening, and viewing.

Benchmark 3: Students will recognize, express, and defend points of view orally and in writing.

Grades 9-12, Benchmark 2: What students know and are able to do includes using reading, writing, listening, articulate speaking, and viewing to solve problems.

Materials

I will need:

--a chalkboard and chalk or an overhead projector and wet erase markers.

--copies of the selective reading guide for each student.

Strategy


The instructional framework for this lesson plan will be a discussion web.  It will follow in the same day the completion of the jigsaw from lesson 1.  If this lesson cannot be completed in one day, it will be completed the following day.

Pre-reading

Free Write

At the beginning of the lesson, I will have the student’s free write again to prepare them for class discussion.   Will ask students to write about a time when either they told on somebody or somebody told on them for doing something wrong, including discussion of their motives and emotions.  Students will have about 5 minutes to complete the free write.  I will give the students the opportunity to voluntarily read their responses aloud before moving on,

During Reading

Reading the Text


I will give students about 10 minutes to reread the story from “Go to the barn and that can of oil[…]” to the end of the story, filling out the brief selective reading guide I pass out –attached.

Post Reading

Discussion Web

I will break the students into heterogeneous pairs, later to combine into quads.  I will then write the discussion web question on the board or overhead and refresh students on how to complete a discussion web, explaining that each student should write everything down on his/her own paper for their portfolios.  The question will be: Should the boy have alerted De Spain about the barn?


When the pairs have had enough time to generate reasons for yes and no, I will instruct them to partner with another pair, compare their responses, and work toward a conclusion.  I will give the groups three minutes to decide which of their reasons best supports their conclusion.  Then, a spokesperson from each group will present the group’s conclusions and responses.


My role during the discussion web will be to keep students on task and to answer any relevant questions.  I will also be in charge of keeping time and keeping the class moving.  If time permits for discussion, I will participate as in a reflective discussion.


For homework, I will instruct my students to write an individual response to the discussion web question and I will display them in the classroom when they are completed and turned in.

Management

--Students will complete the free writes individually with the opportunity to share them with the whole class.

--Students will reread the section of the story individually in class.

--Students will begin the discussion web in pairs, but then combine into groups of four.  A representative from each four-person group will present the group’s conclusion and reasoning to the whole class.  If time permits, a whole class discussion will follow.

SELECTIVE READING GUIDE FOR “BARN BURNING”

ANSER THE FOLLOWING QUESTIONS IN THE SPACE PROVIDED

*
Right There

**
Think and Search

***
Author and You

****
On Your Own

##
Vocabulary Words

*1.
What thoughts does the boy think as he gets the oil from the barn?

## EXCRUCIATING-extremely painful, agonizing, and/or unbearable

**2.
What do the boy and his aunt have in common?

## RUFEBESS-the state of being widespread or prevalent

***3.
How does the narrator’s and the characters’ treatment of African-Americans differ?

***4.
Describe the change in the boy that took place between when he fetched the oil and his father and when he alerted De Spain about the barn.

**5.
What happened to the father?

*6.
What time of day is it when the boy runs away?

**7.
Why do you think the boy told himself those things about his father?

##FIDELITY-allegiance, faithfulness, and/or loyalty

***8.
Do you think there is hope for the boy’s future? Why or why not?

***9.
How do you think Faulkner wants you to feel after reading this story? Did it work?

***10.
What was a time when you left something important and did not look back?

